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Figure 1.1.  Share of Children of Immigrants Ages Five to Seventeen, by State, 
1990 and 2008

Source:	Authors’ calculation of data from the 1990 U.S. Census and American Community Sur-
vey, (2006–2008), National Center for Education Statistics, School and Demographic System.
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26 Coming of Political Age

age points continued this upward trend in 2008, though in much less dra-
matic fashion. It is important to point out, however, that this upward trend 
may not necessarily signal a long- term improvement in youth voter turnout. 
It may instead be the result of particular period effects, such as President 
Barack Obama’s mobilization of the youth vote in 2008, increased concern 
about issues such as the wars in Iraq and Afghanistan, or the financial crises. 
Data from midterm elections, which reveal no such increase in voter turnout 
among eighteen-  to twenty- four- year- olds, suggest that this may indeed have 
been the case. In fact, there was a very slight decrease in voter turnout for this 
age group between the 2006 and 2010 midterm elections. Overall, young 
adult voter turnout in midterm elections since 1998 has averaged about 21 
percent, less than half of the voter turnout rate among the twenty- five and 
older population (Center for Information and Research on Civic Learning 
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Figure 1.2.  Citizen Voter Registration by Age, U.S. Presidential Elections,  
1996 to 2008

Source:	Authors’ tabulation of data from U.S. Census Bureau and Department of Labor, Cur-
rent Population Survey 1996–2008, November Voting and Registration Supplements.
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Figure 1.3.  Citizen Voter Turnout by Age, U.S. Presidential Elections,  
1996 to 2008

Source:	Authors’ tabulation of data from U.S. Census Bureau and Department of Labor, Cur-
rent Population Survey 1996–2008, November Voting and Registration Supplements.

and Engagement 2011). Despite recent increases in youth voter turnout, the 
overall rate remains markedly lower than that of the older adult population.

Turning to comparisons within the young adult population, we see that 
voting rates vary considerably by sociodemographic characteristics such as 
gender, education, race, and parental nativity. For example, during the last 
four presidential elections, young women consistently voted at higher rates 
than young men. In fact, in 2008 the gender gap among young voters was 
the widest in recent history, with 52 percent of female eighteen-  to twenty- 
four- year- olds voting, compared with only 45 percent of their male counter-
parts (Kirby and Kawashima- Ginsberg 2009). Young people with some col-
lege experience also voted in much higher numbers than their peers with no 
college experience. Figure 1.4 shows youth voter turnout by educational at-
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28 Coming of Political Age

tainment (some college experience versus no college experience). In each of 
the past four presidential elections, young adults with a college degree or 
some college experience voted at rates that were more than twenty percentage 
points higher than those of their peers with no college experience.

Until the 2008 presidential election, racial disparities among young voters 
were also fairly consistent across years. Figure 1.5 reveals racial- ethnic differ-
ences in youth voter turnout rates. Young white adults voted at slightly higher 
rates than young black adults and at considerably higher rates than Asian and 
Latino young adults in the 1996 to 2004 presidential elections. In 2008, 
however, young black voters reversed this trend, turning out to the polls in 
record numbers and surpassing the voter turnout rates of young adults from 
all other racial groups. Figure 1.6 shows that youth voter turnout further var-
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Figure 1.4.  Eighteen- to Twenty-Four-Year-Old Citizen Voter Turnout by 
Education, U.S. Presidential Elections, 1996 to 2008

Source:	Authors’ tabulation of data from U.S. Census Bureau and Department of Labor, Cur-
rent Population Survey 1996–2008, November Voting and Registration Supplements.
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ied by parental nativity as well as race- ethnicity.1 We do not observe a single 
pattern of voter turnout across the children of immigrants groups. Instead, 
we see that their participation in the 1996 to 2008 presidential elections var-
ied in complicated ways that probably reflect both period effects and changes 
over time in the composition of the U.S. immigrant population.

Comparisons across immigrant- race groups indicate that since the 2000 
presidential election, the two largest groups of children of immigrants in the 
United States—Latinos and Asians—have had considerably lower voter turn-
out rates than white and black children of native- born parents and white 
children of immigrants. Like children of native- born parents, however, La-
tino and Asian children of immigrants experienced an upward trend in their 
voter turnout rates after the 2000 presidential election, though the magni-
tude of the increase was much smaller for Latino children of immigrants rela-
tive to all other groups. Voter turnout among white children of immigrants, 
on the other hand, looks quite different from that of Latino and Asian chil-
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Figure 1.5.  Eighteen- to Twenty-Four-Year-Old Citizen Voter Turnout by 
Race-Ethnicity, U.S. Presidential Elections, 1996 to 2008

Source:	Authors’ tabulation of data from U.S. Census Bureau and Department of Labor, Cur-
rent Population Survey 1996–2008, November Voting and Registration Supplements.
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dren of immigrants in that, with the exception of the 2008 presidential elec-
tion, their voter turnout rates have been similar to or higher than those of 
white and black children of native- born parents.

In addition, the trend in voter turnout among white children of immi-
grants diverges from the trends for all other immigrant- race groups in that it 
has been characterized by sharp decreases and increases in alternating presi-
dential election years. However, we interpret the numbers for this group with 
caution because white children of immigrants are an even more ethnically 
heterogeneous group than Asian and Latino children of immigrants. Turning 
to a within- race comparison, we see an interesting crossover in voter turnout 
rates among Latino children of immigrants and Latino children of native- 
born parents. Whereas in the 1996 and 2000 presidential elections Latino 
children of immigrants had higher voter turnout rates than did Latino chil-
dren of U.S.- born parents, this gap was reversed in the 2004 and 2008 presi-

Vo
te

r T
ur

no
ut

60%

50

40

30

20

10

0
1996 2000 2004 2008

Year

White children of natives
White children of immigrants
Latino children of natives
Latino children of immigrants
Black children of natives
Asian children of immigrants

Figure 1.6.  Eighteen- to Twenty-Four-Year-Old Citizen Voter Turnout by 
Parental Nativity and Race-Ethnicity, U.S. Presidential Elections, 
1996 to 2008

Source:	Authors’ tabulation of data from U.S. Census Bureau and Department of Labor, Cur-
rent Population Survey 1996–2008, November Voting and Registration Supplements.
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22 Coming of Political Age

Table 1.1 Public High Schools by Latino Destination District Type, 2000

Latino Destination District Type
New 

(710 Schools)
Established 

(1,200 Schools)
Significant  
Difference

Demographic and compositional 
attributes (2,300 schools) 

Urbanicity
Urban 0.10 0.33 *
Suburban 0.45 0.44
Small town/rural 0.45 0.24 *

Mean percentage of minority 
students enrolled 

19.73% (23.16) 44.53% (31.78) *

Mean percentage of LEP 
students enrolled

1.39% (5.98) 5.50% (10.78) *

Mean percentage of students 
eligible for free lunch

26.75% (23.59) 40.9% (30.18) *

Quality of education indicators
Graduation and college-going 
rates (2,270 schools with 
twelfth-grade students 
enrolled)

Twelfth-graders who 
graduated this year 

90.94% (18.23) 85.65% (24.00) *

Graduates who enrolled in 
four-year college 

40.38% (22.59) 33.77% (25.33) *

Graduates who enrolled in 
two-year college

20.48% (15.21) 24.16% (18.03) *

Graduates who enrolled in 
tech school

8.70% (8.88) 8.74% (11.55)

Linguistic support services 
Methods used to identify LEP 
students (1,480 schools with 
any LEP students enrolled)

Information provided by 
parent

0.91 0.92

Teacher observation or 
referral

0.88 0.86

Home language survey 0.63 0.81 *
Student interview 0.90 0.87
Student records 0.93 0.95
Achievement tests 0.51 0.61 *
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The more affluent socioeconomic profiles of the new destination schools 
suggest that they offered better resources and educational opportunities, and 
we see some evidence of this in the quality- of- education indicators. For ex-
ample, schools in new destinations significantly outranked schools in estab-
lished destinations on high school graduation and four- year college enroll-
ment rates. In new destination schools, an average of 91 percent of seniors 
graduated from high school and an average of 40 percent of graduating se-
niors enrolled in a four- year college, compared to only 86 percent and 34 
percent, respectively, in established destination schools.

In addition, we found differences in some of the instructional resources 

Table 1.1 (Continued)

Latino Destination District Type
New 

(710 Schools)
Established 

(1,200 schools)
Significant  
Difference

Language proficiency tests 0.67 0.84 *
Number of methods used 5.44 (1.47) 5.85 (1.40) *

Specific LEP instruction offered 0.84 0.92 *
Type of LEP instruction offered 
(1,310 schools offering specific 
LEP instruction)

ESL, bilingual, or structured 
immersion

0.94 0.95

Native-language maintenance 
instruction

0.28 0.40 *

Instruction in regular English 
classroom

0.89 0.91

Language of subject matter  
courses for LEP students

Native language 0.08 0.18 *
English 0.93 0.91
Both languages 0.74 0.80 *

Additional methods of LEP 
instruction

Remedial/compensatory classes 0.60 0.61
Special education 0.28 0.38 *
Regular classes 0.94 0.97

Source:	National Center for Education Statistics, Schools and Staffing Survey, 1999 to 2000.
Notes:	Means or proportions shown, with standard deviations in parentheses for continuous variables. 
Data are weighted. Per NCES restricted-use data guidelines, unweighted frequencies are rounded to the 
nearest 10.
*Significantly different at p < .05. 
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Shaping Political Engagement in Young Adulthood 43

children of immigrants. The social science preparation that children of im-
migrants receive may shape their future political participation in ways that do 
not occur with children of native- born parents. Most foreign- born parents 
have less experience with the U.S. political system than native- born parents; 
consequently, schools and social science classes are more likely to provide a 
primary source of political knowledge and training for students to use in 
building on the political knowledge base that their immigrant parents 
brought with them from their home country.

Social science coursework also contributes to active political participation 
during young adulthood indirectly via heightened political awareness and 
knowledge (Atherton 2000; Chaffee 2000; Niemi and Junn 1998). Lonnie 
Sherrod (2003) finds that political knowledge during adolescence predicts 
voting and other behaviors during young adulthood and that this knowledge 
is gained, at least in part, through social science coursework. This course-
work, designed to contribute to students’ civic and political knowledge, may 
provide a critical source of information about U.S. society, especially for chil-
dren of immigrant parents who may be relatively unfamiliar with U.S. social 
and political systems. William Galston (2001) articulates the role of civics 
coursework in producing political knowledge, which in turn shapes political 
participation, and he finds that enrollment in government and political sci-
ence courses is especially important in developing the civic knowledge re-
quired for political participation during young adulthood. Richard Niemi 
and Julia Smith (2001) note that high school enrollment in government 
coursework has increased significantly over the past three decades, although 

Figure 2.1.  Word Cloud: Teachers’ Answers to the Question “Why do you 
think social science matters for children of immigrants?”

Source:	Authors’ calculation of New Citizens in a New Century data (Callahan 2008).
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Children of Immigrants and Their Schools 49

thers (not shown). As might be expected, when it comes to native language 
use between parent and adolescent, the parent’s immigrant status appears to 
be important.

Adolescents’ relationships with their siblings may provide a bridge be-
tween family and school. Figure 3.3 shows the frequency of language use 
with siblings. Whereas only 35 percent of first- generation students always 
spoke with their siblings in their native language, even fewer second-  and 
third- generation students did so. Interestingly, there is no discernible dif-
ference in language use between second-  and third- generation siblings. It is  
possible that siblings’ ages—and in particular whether they are school- age— 
determine the language they speak with each other (Duursma et al. 2007); 
Education Longitudinal Study (ELS) does not measure these factors.
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Figure 3.1. Language Minority Tenth-Graders, by Generational Status, 2002

Source:	Authors’ tabulation of data from the Education Longitudinal Study, 2002 (Ingels et al. 
2004).
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Language use between non- native- English speakers and their friends, as 
shown in figure 3.4, illustrates the divide between family and friends for chil-
dren of immigrants. In contrast to their native- language usage with family 
members, adolescents typically spoke English with their friends, and their 
immigrant generational status made little difference in this pattern. Few stu-
dents spoke with friends in their native language exclusively; rather, the dis-
tinction in non- native- language usage among friends lay in whether they ever 
spoke a language other than English. Although we do not know from the 
ELS questions whether the surveyed relationships with peers were confined 
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Figure 3.2.  Language Minority Adolescents Speaking the Native Language 
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to the school setting, it is reasonable to assume that the use of English among 
friends as compared to family members followed the lines of home and 
school boundaries, at least in part.

Peers and Social Connections
The schools that adolescent children of immigrants attend are social worlds 
in which the relationships between adolescents, their peers, and the adults 
who work in the school are varied and complex. The adolescent society of a 
school is structured and shaped by shared courses and extracurricular activi-
ties, as well as by the backgrounds, interests, and values of the individuals. It 
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Figure 3.3.  Language Minority Adolescents Speaking the Native Language 
with Siblings, by Generational Status and Frequency of Use, 2002

Source:	Authors’ tabulation of data from the Education Longitudinal Study, 2002 (Ingels et al. 
2004).
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52 Coming of Political Age

is a community with boundaries, and students and teachers know and under-
stand the boundaries, which are defined in both time (the school year, the 
four years of high school) and space (the building and the official functions 
of the school). Within these school boundaries are the venues that shape ado-
lescents’ cognitive and social development and from which relationships 
emerge. Adolescents seek friendships with those around them, whether 
through one- on- one interaction or through groups and cliques, and schools 
provide them not only with a venue for their social lives but also with pools 
of potential friends. (Indeed, the persuasive power of adolescents who are 
potential friends may be greater than that of actual friends; see Giordano 
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Figure 3.4.  Language Minority Adolescents Speaking the Native Language 
with Friends, by Generational Status and Frequency of Use, 2002

Source:	Authors’ tabulation of data from the Education Longitudinal Study, 2002 (Ingels et al. 
2004).

Callahan.indb   52 2/4/2013   12:15:59 PM



Table 3.1  Proportions of Children of Immigrants and Children of Native-Born Parents Who Participate in Extracurricular 
and Volunteering Activities, 1994–2001 and 2002

Add Health ELS

Children of 
Immigrants
(N	=	1,883)

Children of 
Native-Born 
(N	=	10,964)

Significant 
Difference

Children of 
Immigrants
(N	=	2,527)

Children of 
Native-Born
(N	=	9,232)

Significant 
Difference

Any extracurricular 0.81 0.85 *** 0.74 0.86 ***
Sport 0.52 0.59 *** 0.57 0.71 ***
Academic club 0.20 0.16 *** 0.14 0.15
Student council 0.07 0.08 0.06 0.08 ***
Fine arts 0.20 0.28 ***

Volunteering 0.47 0.43  0.16 0.13 ***

Source:	Add Health (Bearman et al. 1997) and Education Longitudinal Study (Ingels et al. 2004). In Add Health, fine arts covers orchestra and drama 
and academics covers computer, debate, history, and math. In the ELS any academic club includes academic honor societies and academic clubs, and 
intramurals are included in “any sport.”
***p ≤ .001
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58 Coming of Political Age

selfish when I help people. When I help people, it’s more about like I have to. This 
is something that I have to do in order to complete me. Because if I don’t do this, 
then I’m not who I am. You get what I’m saying? It’s who I am. I have to help.

The social and civic integration that children of immigrants experience in 
their volunteering activities strengthens their civic bonds (Putnam 2000). 
Once they become connected to other social groups and embedded in others’ 
lives, these immigrant young adults find that it is important to play a citizen’s 
role in their community.

friendS: children of immigrantS and  
children of native- Born ParentS

The Add Health data set provides a unique opportunity to examine charac-
teristics of students’ school- based friendships. Table 3.2 shows characteristics 
of students’ friends by whether the friend was the child of immigrant or 
native- born parents. Not surprisingly, like the adolescent children of immi-
grants themselves, their friends were more likely to live in language minority 
families where a language other than English was spoken. Similarly, adoles-
cent children of immigrants had a higher proportion of friends who were also 
immigrants. Although relatively few high school students were placed in 
ESL, about 3 percent of children of immigrants had friends in ESL courses, 
compared to 0 percent among the third- plus- generation students.1 These pat-
terns may be partly a function of the composition of schools: many children 
of immigrants attend schools with high concentrations of immigrant youth. 
In addition, adolescent children of immigrants are more likely than children 
of native- born parents to form friendships with peers who value education 
and expect to go to college. Schools also differ in the extent to which students 

Table 3.2  Characteristics of Friends of Children of Immigrants and Children 
of Native-Born Parents: Means and Proportions, 1994–2001

Children of 
Immigrants 
(N	=	3,369)

Children of 
Native-Born	
(N	=	12,246)

Significant 
Difference

Language minority 0.19 0.01 ***
ESL student 0.03 0.00 *
Immigrant 0.43 0.08 ***
Expects to go to college 4.23 4.28  

Source:	Add Health (Bearman et al. 1997) and AHAA (Muller et al. 2007).
*p	≤ .05; ***p	≤ .001

Callahan.indb   58 2/4/2013   12:16:00 PM



Table 3.3  Students’ Attitudes About School and Teachers, Including Their College Aspirations and Expectations: Means 
and Proportions, 1994–2001 and 2004

Add Health ELS

	

Children of 
Immigrants 
(N	=	4,186)

Children of 
Native-Born 
(N	=	14,508)

Significant 
Difference 

Children of 
Immigrants 
(N	=	2,530)

Children of 
Native-Born 
(N	=	9,164)

Significant 
Difference

Teacher attachment 3.82 3.69 *** 2.03 2.12 **
Happy at school 3.78 3.67 ***
Feels part of school 3.73 3.85 ***
Feels close to people at school 3.70 3.70  
Social connection 3.74 3.74  
Students are prejudiced 3.02 3.17 ***
Student reports working hard  
in school

2.79 2.69 ***

Student reports liking school 2.22 2.10 ***
College aspirations 0.85 0.82 ** 0.81 0.82
College expectations 0.76 0.74   0.65 0.68 *

Source:	Add Health (Bearman et al. 1997) and Education Longitudinal Study (Ingels et al. 2004).
*p	≤ .05; **p	≤ .01; ***p	≤ .001
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dicted probabilities are shown separately for students who were and were not 
placed in ESL by whether they were in the high or moderate propensity stra-
tum. For each type of academic course, the students in the moderate stra-
tum—those whose profile was less aligned with that of an expected English 
learner compared to high- stratum students—had more negative outcomes if 
they had been placed in ESL. It is possible that ESL course placement indi-
cates that these students were experiencing some type of academic marginal-
ization. In contrast, students in the high stratum appeared to reap benefits 
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Figure 4.1.  Language Minority Students Completing College Preparatory 
Coursework by End of High School, by Likelihood of ESL 
Placement, 2004

Source:	Authors’ calculation of data from the Education Longitudinal Study, 2002–2006 (In-
gels et al. 2007).
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from ESL placement in their math coursework. Figure 4.1 suggests that the 
ESL students in the high stratum also completed more college preparatory 
science and social studies, although these differences are not statistically sig-
nificant.

Figures 4.2 and 4.3 show students’ predicted senior year math achieve-
ment test scores and cumulative GPA at the end of high school by their likeli-
hood (high/moderate) of placement in ESL. As with coursework, we see a 
pattern whereby students in the high stratum appeared to benefit academi-
cally from ESL placement and those in the moderate stratum did not. It is 

Figure 4.2.  Language Minority Students’ Predicted Senior Year Math Test 
Score, by Likelihood of ESL Placement, 2004 

Source:	Authors’ calculation of data from the Education Longitudinal Study, 2002–2006 (In-
gels et al. 2007).
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important to underscore that these estimates take into account students’ 
English proficiency, academic performance, and course placement in the 
early years of high school to try to estimate as accurately as possible the im-
pact of ESL placement during their high school years, as opposed to a cumu-
lative effect that may have begun earlier than high school. Figure 4.2 shows 
that high- stratum students who were placed in ESL finished high school, on 
average, with math test scores about six points higher (a little over one- third 
of a standard deviation) than the scores of similar students who were not 
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Figure 4.3.  Language Minority Students’ Predicted Cumulative Grade Point 
Average, by Likelihood of ESL Placement, 2004

Source:	Authors’ calculation of data from the Education Longitudinal Study, 2002–2006 (In-
gels et al. 2007).
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geometry, which is below the recommended threshold for college preparation 
(Adelman 2006). We see similar patterns in the number of social science 
credits completed by students. On average, children of both immigrant and 
native- born parents completed around three and a half years of social science 
coursework prior to the end of high school, and Asians completed about one- 
third of a semester more social science coursework than Latinos.

Subgroup differences in the Add Health data are less pronounced, al-
though we again found evidence of disparities in performance by the Latino 
and Asian immigrant subgroups. In the Add Health data set, children of im-

Table 4.1  High School Academic Achievement and Attainment, by Immigrant Status: 
Proportions, Means, and Standard Deviations for Averages, 1994–2001 and 2004

  

  Course-Taking Academic Performance  

  N
Highest 
Mathab

Standard 
Deviation

Algebra 
II or  

Higher

Social 
Science 
Creditsab

Standard 
Deviation

College 
Prep Social 

Scienceb 
Overall 
GPAa

Standard 
Deviation Math GPAa

Standard 
Deviation

Social 
Science 
GPAa

Standard 
Deviation

Add Health  
Children of 
immigrants 

2,445 6.34 (1.64) 0.67 3.44 (1.10) 0.34 2.57 (0.71) 2.20 (0.80) 2.47 (0.82)

Latino 1,198 5.67 (1.48) 0.53 3.19 (1.19) 0.27 2.30 (0.68) 1.90 (0.73) 2.17 (0.81)
Asian 734 7.19 (1.30) 0.83 3.53 (0.75) 0.41 2.91 (0.56) 2.60 (0.71) 2.82 (0.64)

Children of 
native-born

9,128 6.03 (2.04) 0.62 3.55 (1.44) 0.26 2.55 (0.89) 2.18 (1.00) 2.45 (1.05)

Latino 599 5.63 (1.75) 0.51 3.16 (1.38) 0.24 2.28 (0.77) 1.88 (0.85) 2.13 (0.92)
Asian 166 6.26 (1.42) 0.66 4.07 (0.81) 0.23 2.70 (0.54) 2.32 (0.56) 2.63 (0.59)

ELS  
Children of 
immigrants 

2,992 6.45 (1.64) 0.68 3.54 (1.15) 0.25 2.59 (0.72) 1.89 (0.86) 2.47 (0.88)

Latino 727 6.07 1.72 0.60 3.36 1.28 0.19 2.41 0.78 1.69 0.90 2.27 0.97
Asian 996 7.34 1.09 0.84 3.66 0.78 0.42 2.98 0.47 2.36 0.58 2.89 2.77

Children of 
native-born

8,792 6.55 1.84 0.73 3.75 1.29 0.23 2.74 2.83 2.03 0.94 2.61 0.98

Latino 581 6.07 1.79 0.63 3.47 1.33 0.12 2.48 0.75 1.77 0.87 2.35 0.94
Asian 65 6.64 1.86 0.63 3.67 1.24 0.25 2.82 0.73 2.16 0.84 2.77 0.86

Source:	Add Health (Bearman et al. 1997), AHAA (Muller et al. 2007), and Education Longitudinal 
Study (Ingels et al. 2004).
aDifferences in means between children of immigrant and native-born parents are significant at p ≤ .01 
or less in the ELS data set. 
bDifferences in means between children of immigrant and native-born parents are significant at p ≤ .01 
or less in the Add Health data set. 
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migrants took significantly fewer social science credits and did significantly 
more math coursework than did children of native- born parents. This rela-
tionship was driven by the relatively high math course- taking of the Asian 
immigrant subgroup. As mentioned earlier, on average Asian children of im-
migrants completed advanced math, while their Latino counterparts left high 
school having completed only geometry. This cross- ethnic disparity reflects 
overarching trends in Asian achievement (Hao and Bonstead- Bruns 1998), 
bolstered not only by patterns of immigrant selectivity (Feliciano 2005) but 
also by community- based academic support for Asian immigrant students’ 

Table 4.1  High School Academic Achievement and Attainment, by Immigrant Status: 
Proportions, Means, and Standard Deviations for Averages, 1994–2001 and 2004

  

  Course-Taking Academic Performance  

  N
Highest 
Mathab

Standard 
Deviation

Algebra 
II or  

Higher

Social 
Science 
Creditsab

Standard 
Deviation

College 
Prep Social 

Scienceb 
Overall 
GPAa

Standard 
Deviation Math GPAa

Standard 
Deviation

Social 
Science 
GPAa

Standard 
Deviation

Add Health  
Children of 
immigrants 

2,445 6.34 (1.64) 0.67 3.44 (1.10) 0.34 2.57 (0.71) 2.20 (0.80) 2.47 (0.82)

Latino 1,198 5.67 (1.48) 0.53 3.19 (1.19) 0.27 2.30 (0.68) 1.90 (0.73) 2.17 (0.81)
Asian 734 7.19 (1.30) 0.83 3.53 (0.75) 0.41 2.91 (0.56) 2.60 (0.71) 2.82 (0.64)

Children of 
native-born

9,128 6.03 (2.04) 0.62 3.55 (1.44) 0.26 2.55 (0.89) 2.18 (1.00) 2.45 (1.05)

Latino 599 5.63 (1.75) 0.51 3.16 (1.38) 0.24 2.28 (0.77) 1.88 (0.85) 2.13 (0.92)
Asian 166 6.26 (1.42) 0.66 4.07 (0.81) 0.23 2.70 (0.54) 2.32 (0.56) 2.63 (0.59)

ELS  
Children of 
immigrants 

2,992 6.45 (1.64) 0.68 3.54 (1.15) 0.25 2.59 (0.72) 1.89 (0.86) 2.47 (0.88)

Latino 727 6.07 1.72 0.60 3.36 1.28 0.19 2.41 0.78 1.69 0.90 2.27 0.97
Asian 996 7.34 1.09 0.84 3.66 0.78 0.42 2.98 0.47 2.36 0.58 2.89 2.77

Children of 
native-born

8,792 6.55 1.84 0.73 3.75 1.29 0.23 2.74 2.83 2.03 0.94 2.61 0.98

Latino 581 6.07 1.79 0.63 3.47 1.33 0.12 2.48 0.75 1.77 0.87 2.35 0.94
Asian 65 6.64 1.86 0.63 3.67 1.24 0.25 2.82 0.73 2.16 0.84 2.77 0.86

Source:	Add Health (Bearman et al. 1997), AHAA (Muller et al. 2007), and Education Longitudinal 
Study (Ingels et al. 2004).
aDifferences in means between children of immigrant and native-born parents are significant at p ≤ .01 
or less in the ELS data set. 
bDifferences in means between children of immigrant and native-born parents are significant at p ≤ .01 
or less in the Add Health data set. 

Callahan.indb   67 2/4/2013   12:16:03 PM



70 Coming of Political Age

Table 4.2  Multivariate Models of High School Academic Achievement and 
Attainment: Immigrant Status and Other Background Characteristics, 2004 

  

College Preparatory

Overall GPA Social Science CreditsMath Social Science

ln (B)
Standard 

Error

Signifi-
cant Dif-
ference ln (B)

Standard 
Error

Signifi- 
cant Dif-
ference Coefficient

Standard 
Error

Significant 
Difference Coefficient

Standard 
Error

Significant 
Difference

Children of immigrants 0.250 (0.084) ** 0.461 (0.081) *** 0.030 (0.023) 0.093 (0.042) *
Language minority –0.184 (0.095) 0.057 (0.102) –0.076 (0.028) ** –0.141 (0.050) **
Gender 0.393 (0.047) *** 0.366 (0.048) *** 0.295 (0.013) *** 0.205 (0.024) ***
Race (reference: white, 
non-Hispanic)
American Indian –0.875 (0.219) *** –0.044 (0.272) –0.264 (0.071) *** 0.008 (0.127)
Asian, Hawaiian, or 
Pacific Islander

0.526 (0.157) *** 0.207 (0.128) 0.110 (0.038) ** –0.116 (0.069)

Black or African 
American

–0.031 (0.072) –0.498 (0.087) *** –0.466 (0.021) *** –0.154 (0.038) ***

Hispanic, race 
unspecified

–0.269 (0.107) * –0.551 (0.132) *** –0.283 (0.033) *** –0.322 (0.059) ***

Hispanic, race specified –0.407 (0.094) *** –0.647 (0.115) *** –0.277 (0.028) *** –0.245 (0.051) ***
More than one race –0.335 (0.113) ** –0.489 (0.129) *** –0.242 (0.033) *** –0.189 (0.060) **

Parent education (reference: 
college graduate)
Less than high school –0.901 (0.114) *** –0.785 (0.147) *** –0.356 (0.035) *** –0.349 (0.063) ***
High school or GED –0.769 (0.077) *** –0.816 (0.082) *** –0.279 (0.022) *** –0.203 (0.039) ***
Two-year school—no 
degree

–0.635 (0.086) *** –0.503 (0.088) *** –0.235 (0.024) *** –0.150 (0.043) ***

Graduated from two-
year school

–0.525 (0.087) *** –0.694 (0.090) *** –0.203 (0.024) *** –0.181 (0.043) ***

Attended college, no 
four-year degree

–0.387 (0.088) *** –0.509 (0.086) *** –0.182 (0.024) *** –0.186 (0.043) ***

Completed MA or 
equivalent

0.131 (0.107) 0.315 (0.076) *** 0.135 (0.024) *** –0.032 (0.044)

PhD, MD: advanced 
degree

0.269 (0.149) 0.367 (0.097) *** 0.150 (0.031) *** –0.033 (0.056)

Income 0.008 (0.001) *** 0.003 (0.000) *** 0.001 (0.000) *** 0.001 (0.000) ***
Number of family resources 0.724 (0.132) *** 1.011 (0.151) *** 0.164 (0.043) *** 0.248 (0.074) ***
Intact family structure 0.138 (0.057) * 0.134 (0.064) * 0.180 (0.017) *** 0.071 (0.030) *

Intercept 0.259     –2.064     2.509 (0.038) *** 3.528 (0.067) ***
N 10,477 10,505 10,497 10,458

Source:	Education Longitudinal Study (Ingels et al. 2004).
*p	≤ .05; **p ≤ .01; ***p ≤ .001
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Table 4.2  Multivariate Models of High School Academic Achievement and 
Attainment: Immigrant Status and Other Background Characteristics, 2004 

  

College Preparatory

Overall GPA Social Science CreditsMath Social Science

ln (B)
Standard 

Error

Signifi-
cant Dif-
ference ln (B)

Standard 
Error

Signifi- 
cant Dif-
ference Coefficient

Standard 
Error

Significant 
Difference Coefficient

Standard 
Error

Significant 
Difference

Children of immigrants 0.250 (0.084) ** 0.461 (0.081) *** 0.030 (0.023) 0.093 (0.042) *
Language minority –0.184 (0.095) 0.057 (0.102) –0.076 (0.028) ** –0.141 (0.050) **
Gender 0.393 (0.047) *** 0.366 (0.048) *** 0.295 (0.013) *** 0.205 (0.024) ***
Race (reference: white, 
non-Hispanic)
American Indian –0.875 (0.219) *** –0.044 (0.272) –0.264 (0.071) *** 0.008 (0.127)
Asian, Hawaiian, or 
Pacific Islander

0.526 (0.157) *** 0.207 (0.128) 0.110 (0.038) ** –0.116 (0.069)

Black or African 
American

–0.031 (0.072) –0.498 (0.087) *** –0.466 (0.021) *** –0.154 (0.038) ***

Hispanic, race 
unspecified

–0.269 (0.107) * –0.551 (0.132) *** –0.283 (0.033) *** –0.322 (0.059) ***

Hispanic, race specified –0.407 (0.094) *** –0.647 (0.115) *** –0.277 (0.028) *** –0.245 (0.051) ***
More than one race –0.335 (0.113) ** –0.489 (0.129) *** –0.242 (0.033) *** –0.189 (0.060) **

Parent education (reference: 
college graduate)
Less than high school –0.901 (0.114) *** –0.785 (0.147) *** –0.356 (0.035) *** –0.349 (0.063) ***
High school or GED –0.769 (0.077) *** –0.816 (0.082) *** –0.279 (0.022) *** –0.203 (0.039) ***
Two-year school—no 
degree

–0.635 (0.086) *** –0.503 (0.088) *** –0.235 (0.024) *** –0.150 (0.043) ***

Graduated from two-
year school

–0.525 (0.087) *** –0.694 (0.090) *** –0.203 (0.024) *** –0.181 (0.043) ***

Attended college, no 
four-year degree

–0.387 (0.088) *** –0.509 (0.086) *** –0.182 (0.024) *** –0.186 (0.043) ***

Completed MA or 
equivalent

0.131 (0.107) 0.315 (0.076) *** 0.135 (0.024) *** –0.032 (0.044)

PhD, MD: advanced 
degree

0.269 (0.149) 0.367 (0.097) *** 0.150 (0.031) *** –0.033 (0.056)

Income 0.008 (0.001) *** 0.003 (0.000) *** 0.001 (0.000) *** 0.001 (0.000) ***
Number of family resources 0.724 (0.132) *** 1.011 (0.151) *** 0.164 (0.043) *** 0.248 (0.074) ***
Intact family structure 0.138 (0.057) * 0.134 (0.064) * 0.180 (0.017) *** 0.071 (0.030) *

Intercept 0.259     –2.064     2.509 (0.038) *** 3.528 (0.067) ***
N 10,477 10,505 10,497 10,458

Source:	Education Longitudinal Study (Ingels et al. 2004).
*p	≤ .05; **p ≤ .01; ***p ≤ .001
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dency to prepare language minority immigrant students for high school grad-
uation but not much else (Callahan and Gándara 2004). This pattern in so-
cial science course- taking also bolsters our finding that although students’ 
social science grades do not vary significantly by immigrant status, there is 
significant variation in their overall social science preparation, as measured in 
credits completed.

These qualitative and quantitative differences in social science preparation 
suggest that adolescent children of immigrants’ social science preparation lags 
behind that of their third- plus- generation peers in terms of credits com-
pleted, especially in elective and advanced courses. Government and other 
such coursework prepares students directly for both higher education and 
civic engagement in adulthood (Atherton 2000; Chaffee 2000; Niemi and 
Junn 1998), preparation that children of immigrants are less likely to receive 
in the home. In addition, college readiness is a key factor in the pathway to 
political engagement.

Immigrant Youths’ Position and  
Teachers’ Practices
Patterns in social science course- taking may be particularly relevant for im-
migrant youth. The goal of the social science curriculum is to produce en-
lightened political engagement (Parker 2001b), and the classroom can often 
maximize the ability of adolescent children of immigrants to put civics les-

Table 5.1  Mean Social Science Credits by Generational Status, 1994–2000

Children of 
Immigrants 
(N	=	2,445)

Children of 
Native-Born 
(N	= 9,128)

Significant 
Difference

Course-taking
General history 1.929 1.748 ***
Political science 0.956 1.024 ***
Geography 0.260 0.437 ***
Sociology or psychology 0.282 0.375 ***
Non-Western history 0.168 0.199 *
Other history 0.546 0.592 *

Achievement 
Social science GPA 2.473 2.449  
Social science credits 3.364 3.490 *** 

Source:	Add Health (Bearman et al. 1997) and AHAA (Muller et al. 2007).
*p	≤ .05;	***p	≤ .001
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social science credits; however, the coefficient for children of immigrants re-
mains statistically insignificant, suggesting that there is no difference in social 
science credit accumulation between children of immigrants and children of 
native- born parents. It is important to note that this advantage persists even 
when taking into account the between- school variation accounted for in the 
negative relationship between high- immigrant- serving schools and social sci-
ence credit accumulation. Other factors that contribute to social science 
credit completion are certainly of interest as well, and in the following chap-
ter we explore several of these factors that may predict the political participa-
tion and party identification of youth in our sample.

Table 5.2  OLS Regression Coefficients from Models Predicting Social Science Grade 
Point Average

 
Model 1:
Baseline

Model 2:  
Individual  

Background

Model 3:  
Language and 

Academics

Intercept 2.51 (0.01)*** 2.00 (0.07)*** –0.17 (0.09)
Immigrant 0.03 (0.02) 0.13 (0.03)*** 0.04 (0.03)
Background characteristics

Female 0.31 (0.02)*** 0.25 (0.01)***
Black –0.36 (0.02)*** –0.23 (0.02)***
Latino Mexican –0.19 (0.04)*** –0.01 (0.03)
Latino non-Mexican –0.24 (0.04)*** –0.12 (0.04)
Asian 0.04 (0.05) 0.03 (0.04)**
Other –0.26 (0.05)*** –0.16 (0.04)***
Parental education level 0.15 (0.01)*** 0.05 (0.00)***
Intact family structure 0.26 (0.02)*** 0.12 (0.01)***
Age –0.02 (0.00)*** –0.01 (0.00)*

Language and academics
PVT 0.01 (0.00)***
ESL 0.15 (0.05)**
Highest math course 
taken

0.24 (0.00)***

College aspirations 0.06 (0.01)***
Percentage immigrant in 
school

–0.15 (0.05)**

N 11,108 10,982 10,460

Source:	Add Health (Bearman et al. 1997) and AHAA (Muller et al. 2007).
Note:	Standard errors are shown in parentheses.
*p	≤ .05; **p	≤ .01; ***p	≤ .001
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Conclusions
Although we initially observed differences in credit accumulation when com-
paring children of immigrants and children of native- born parents—espe-
cially across the different topic areas within the social sciences (table 5.1)—
ultimately children of immigrants’ social science coursework appeared to 
follow patterns similar to those of their non- immigrant counterparts. The 
bivariate differences we observed may lead to variation in the development of 
civic knowledge, a measure we were unable to explore within the constraints 
of our data sets. In other words, the academic stratification documented in 
chapter 4 may explain the variation in course credits and social science grades 

Table 5.3  OLS Regression Coefficients from Models Predicting Social Science Credits

 
Model 1: 
Baseline

Model 2: 
Individual 

Background

Model 3: 
Language and  

Academics

Intercept 3.63 (0.01)*** 3.96 (0.10)*** 2.58 (0.14)***
Immigrant –0.12 (0.03)*** –0.01 (0.04) –0.05 (0.04)

Background characteristics
Female 0.17 (0.02)*** 0.11 (0.02)***
Black 0.05 (0.03) 0.11 (0.03)***
Latino Mexican –0.20 (0.05)*** –0.06 (0.05)
Latino non-Mexican 0.03 (0.06) 0.14 (0.06)*
Asian –0.01 (0.06) –0.04 (0.06)
Other –0.08 (0.06) –0.01 (0.06)
Parental education level 0.11 (0.01)*** 0.04 (0.01)***
Intact family structure 0.16 (0.02)*** 0.05 (0.02)*
Age –0.06 (0.01)*** –0.05 (0.01)***

Language and academics
PVT 0.00 (0.00)***
ESL 0.05 (0.08)
Highest math course taken 0.17 (0.01)***
College aspirations 0.07 (0.01)***
Percentage immigrant in 
school

–0.16 (0.07)*

N 11,122 10,996 10,474

Source:	Add Health (Bearman et al. 1997) and AHAA (Muller et al. 2007).
Note:	Standard errors are shown in parentheses.
*p	≤ .05; ***p	≤ .001
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between the two groups increased as parents’ education increased. Children 
of more highly educated native- born parents had higher levels of political 
participation, while parents’ education was unrelated to political participa-
tion among the children of immigrants. Similarly, children of less- educated 
native- born parents were especially unlikely to vote.

In contrast, we found that some school experiences predict the political 
behaviors of children of immigrants, but not the behaviors of children of 
native- born parents. Again comparing otherwise average students, children 
of immigrants who accumulated more social science credits in high school 
tended to be more likely to register and to vote (figure 6.2). The estimated 
differences between the two groups were relatively small among students 
with few social science credits, but the gap widened considerably around 
three or four credits. This represents about one course per year, which is the 

Figure 6.1.  Association Between Parental Education and Voting and 
Registering to Vote in Young Adulthood, by Generation

Source:	Authors’ calculations from Add Health (Bearman et al. 1997) and AHAA (Muller et al. 
2007).
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average amount of social science required for high school in most schools and 
states. The children of immigrants who accumulated more than four social 
science credits were more than six percentage points more likely to register to 
vote and then to vote than the children of native- born parents.  The gap 
emerged because children of immigrants were more likely to register and to 
vote when they took more social science, but a similar relationship did not 
exist among children of native- born parents.

In exploring the relationship between school context and the political de-
velopment of all students, later young adults, we drew from a national sample 
of high schools in the Add Health data set. Across all schools and all adoles-
cents, those students who attended schools with relatively higher average lev-
els of parental education were more likely to register and to vote than to do 
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Figure 6.2.  Association Between Social Science Credits and Voting and 
Registering to Vote in Young Adulthood, by Generation

Source:	Authors’ calculations from Add Health (Bearman et al. 1997) and AHAA (Muller et al. 
2007).
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taking among immigrants; in general, Latino immigrants take fewer ad-
vanced mathematics courses than their non- Latino peers (Riegle- Crumb 
2006; Tate 1997). Compared to their schoolmates, children of immigrants 
were also significantly more likely to have volunteered.

Table 6.1  Proportions or Means and Standard Deviations (Weighted) for Analytic 
Sample, by Generational Status

Variable 

Analytic 
Sample  

(N	 = 	10,964)

Children of  
Native-Born  
(N  =  8,954)

Children of  
Immigrants  

(N  =  2,010)
Significant  
Difference 

Outcomes  
Voter registration 0.75 0.76 0.71 **
Voted in 2000 election 0.45 0.46 0.43
Identifies with a political 
party 

0.35 0.35 0.34

Background
Female 0.49 0.49 0.48
Asian 0.03 0.01 0.22 ***
Black 0.16 0.18 0.06 ***
Mexican Latino 0.06 0.03 0.23 ***
Non-Mexican Latino 0.04 0.02 0.19 ***
Other 0.03 0.03 0.05 †
Religious service attendance 0.76 0.75 0.78
Parent education 3.53 3.59 3.12 **

(1.67) (1.60) (2.00)
AH-PVT verbal score 102.63 103.09 99.53 **

(13.75) (13.37) (15.72)
Formal and informal education

Highest math taken 6.05 6.00 6.41 **
(1.98) (1.98) (1.94)

Social science credits 3.47 3.48 3.40
(1.44) (1.45) (1.39)

Social science GPA 2.43 2.42 2.48
(1.01) (1.02) (0.97)

Social connection to school 3.76 3.75 3.78
(0.88) (0.88) (0.84)

Volunteering 0.43 0.43 0.47 †

Source:	Add Health (Bearman et al. 1997) and AHAA (Muller et al. 2007).
Note:	Means with standard deviations in parentheses.
†p	< .10; **p	< .01; ***p	< .001
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Table 6.2  Logistic Regression Predicting Voter Registration in Young Adulthood

Registered, Did Not Vote Model 1 Model 2 Model 3 Model 4

Level 1 (student)
Intercept –3.660 (0.495)*** –4.532 (0.557)*** –4.538 (0.558)*** –6.661 (1.320)***

Background
Immigrant 0.009 (0.105) –0.104 (0.105) –0.125 (0.108) –0.100 (0.112)
Female 0.009 (0.066) –0.114 (0.066)† –0.108 (0.066) –0.095 (0.067)
Asian –0.394 (0.174)* –0.561 (0.174)** –0.529 (0.177)** –0.470 (0.182)*
Black 0.592 (0.133)*** 0.625 (0.127)*** 0.632 (0.128)*** 0.606 (0.126)***
Mexican Latino 0.149 (0.159) 0.178 (0.165) 0.147 (0.174) 0.226 (0.177)
Non-Mexican Latino 0.093 (0.128) 0.109 (0.134) 0.096 (0.133) 0.200 (0.159)
Other –0.179 (0.173) –0.120 (0.177) –0.121 (0.179) –0.044 (0.187)
Parent education level 0.231 (0.023)*** 0.167 (0.024)*** 0.187 (0.026)*** 0.170 (0.027)***
Age 0.126 (0.025)*** 0.158 (0.026)*** 0.158 (0.026)*** 0.167 (0.025)***
AH-PVF score 0.016 (0.003)*** 0.007 (0.003)* 0.007 (0.003)* 0.006 (0.003)*
Religious service attendance 0.425 (0.072)*** 0.243 (0.073)** 0.241 (0.074)** 0.210 (0.074)**

Formal and informal schooling
Highest math taken 0.067 (0.025)** 0.067 (0.025)** 0.069 (0.025)**
Social science credits 0.053 (0.030)† 0.029 (0.030) 0.025 (0.030)
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Social science GPA 0.169 (0.053)** 0.167 (0.053)** 0.151 (0.051)**
Social connection to school 0.154 (0.040)*** 0.159 (0.040)*** 0.152 (0.040)***
Volunteered 0.526 (0.075)*** 0.522 (0.075)*** 0.526 (0.076)***

Interaction terms
Immigrant*Parent Education –0.109 (0.044)* –0.108 (0.046)*
Immigrant*Social Science 
Credits

0.198 (0.073)** 0.203 (0.074)**

Level 2 (school)
South 0.187 (0.102)†
Private –0.178 (0.208)
Parent education level 0.184 (0.079)*
Proportion immigrant –0.131 (0.220)
Social connection 0.394 (0.298)

Source:	Add Health (Bearman et al. 1997) and AHAA (Muller et al. 2007).
Note:	Sample size  =  10,913 students. Unstandardized coefficients are shown with robust standard errors in parentheses.
†	p < .10; *p < .05; **p < .01; ***p < .001
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Table 6.3  Logistic Regression Predicting Voting in Young Adulthood

Voted Model 1 Model 2 Model 3 Model 4

Level 1 (student)
Intercept –5.134 (0.425)*** –6.195 (0.457)*** –6.204 (0.462)*** –8.910 (0.949)***

Background
Immigrant 0.119 (0.094) 0.044 (0.098) 0.019 (0.098) –0.003 (0.101)
Female 0.078 (0.057) –0.033 (0.060) –0.030 (0.060) –0.019 (0.058)
Asian –0.369 (0.157)* –0.490 (0.163)** –0.448 (0.173)* –0.469 (0.184)*
Black 0.655 (0.119)*** 0.720 (0.117)*** 0.727 (0.116)*** 0.708 (0.119)***
Mexican Latino 0.152 (0.129) 0.200 (0.132) 0.158 (0.138) 0.154 (0.135)
Non-Mexican Latino 0.050 (0.111) 0.072 (0.111) 0.046 (0.112) 0.053 (0.137)
Other –0.098 (0.148) –0.045 (0.147) –0.036 (0.146) 0.012 (0.148)
Parent education level 0.197 (0.018)*** 0.140 (0.019)*** 0.156 (0.021)*** 0.131 (0.022)***
Age 0.118 (0.020)*** 0.149 (0.021)*** 0.149 (0.021)*** 0.161 (0.022)***
AH-PVT score 0.019 (0.003)*** 0.010 (0.003)*** 0.010 (0.003)*** 0.010 (0.003)**
Religious service 
attendance

0.442 (0.070)*** 0.271 (0.070)*** 0.270 (0.071)*** 0.248 (0.071)***

Formal and informal 
schooling

Highest math taken 0.040 (0.025) 0.041 (0.025) 0.040 (0.025)
Social science credits 0.074 (0.027)** 0.058 (0.026)* 0.053 (0.025)*
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Social science GPA 0.187 (0.040)*** 0.185 (0.040)*** 0.175 (0.039)***
Social connection to 
school

0.180 (0.033)*** 0.183 (0.033)*** 0.169 (0.033)***

Volunteered 0.385 (0.062)*** 0.382 (0.062)*** 0.371 (0.062)***

Interaction terms
Immigrant*Parent Edu-
cation

–0.092 (0.041)* –0.086 (0.043)*

Immigrant*Social Science 
Credits

0.134 (0.076)† 0.144 (0.078)†

Level 2 (school)
South 0.106 (0.080)
Private –0.088 (0.134)
Parent education level 0.182 (0.060)**
Proportion immigrant 0.229 (0.225)
Social connection 0.562 (0.192)**

Source:	Add Health (Bearman et al. 1997) and AHAA (Muller et al. 2007).
Note:	Sample size  =  10,914 students. Unstandardized coefficients are shown with robest standard errors in parentheses.
†p	<	.10;*p	<	.05;**p	<	.01;***p	< .001
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Table 6.4  Logistic Regression Predicting Identification with a Political Party in Young Adulthood

Variables Model 1 Model 2 Model 3 Model 4

Level 1 (student)
Intercept –3.923 (0.426)*** –4.74 (0.486)*** –4.764 (0.490)*** –5.461 (1.251)***

Background
Immigrant 0.267 (0.111)* 0.203 (0.108)† 0.196 (0.104)† 0.195 (0.110)†
Female 0.119 (0.056)* 0.008 (0.058) 0.009 (0.058) 0.029 (0.058)
Asian –0.655 (0.223)** –0.765 (0.222)*** –0.737 (0.223)** –0.758 (0.205)***
Black 0.572 (0.120)*** 0.651 (0.114)*** 0.657 (0.115)*** 0.612 (0.124)***
Mexican Latino –0.084 (0.140) –0.049 (0.139) –0.091 (0.141) –0.097 (0.145)
Non–Mexican Latino 0.065 (0.159) 0.087 (0.173) 0.072 (0.167) 0.051 (0.177)
Other –0.188 (0.197) –0.150 (0.194) –0.143 (0.193) –0.156 (0.199)
Parent education level 0.161 (0.023)*** 0.105 (0.023)*** 0.115 (0.025)*** 0.114 (0.020)***
Age 0.049 (0.022)* 0.073 (0.023)** 0.073 (0.023)** 0.076 (0.024)**
AH–PVF score 0.014 (0.003)*** 0.006 (0.003)* 0.006 (0.003)* 0.007 (0.003)*
Religious service attendance 0.444 (0.076)*** 0.286 (0.076)*** 0.284 (0.075)*** 0.237 (0.076)**
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Formal and informal schooling
Highest math taken 0.020 (0.022) 0.020 (0.022) 0.019 (0.021)
Social science credits 0.025 (0.027) 0.022 (0.028) 0.012 (0.028)
Social science GPA 0.230 (0.041)*** 0.229 (0.041)*** 0.225 (0.037)***
Social connection to school 0.164 (0.036)*** 0.164 (0.036)*** 0.150 (0.036)***
Volunteered 0.420 (0.069)*** 0.418 (0.069)*** 0.420 (0.069)***

Interaction terms
Immigrant*Parent Education –0.057 (0.043) –0.053 (0.043)
Immigrant*Social Science 
Credits

0.022 (0.072) 0.027 (0.076)

Level 2 (school)
South 0.200 (0.097)*
Private 0.509 (0.152)**
Parent education level –0.020 (0.068)
Proportion immigrant 0.043 (0.242)
Social connection 0.188 (0.278)

Source:	Add Health (Bearman et al. 1997) and AHAA (Muller et al. 2007).
Note:	Sample size  =  10,852 students. Unstandardized coefficients are shown with robust standard errors in parentheses. 
†p	<	.10;	*p	<	.05;	**p	<	.01;	***p	< .001
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136 Appendix

Table A.1  High School Characteristics

Variable

Add Health  
(N	 =  78)

ELS  
(N	 =  750)

Mean/
Proportion

Standard 
Deviation

Mean/
Proportion

Standard 
Deviation

West 0.20   0.19
Northeast 0.19   0.17
South 0.38   0.35
Midwest 0.24   0.29
Urban 0.30   0.21
Suburban 0.53   0.42
Rural 0.18   0.37
Public 0.89   0.80
Private 0.11   0.20

Proportion of students  

Taking ESL 0.03 0.06
Limited English proficient   0.04 0.08
Black 0.16 0.21 0.15 0.22
White 0.58 0.29 0.60 0.34
Latino 0.14 0.18 0.13 0.21
Asian 0.05 0.08 0.11 0.18
First-generation 0.08 0.10 0.10 0.14
Second-generation 0.09 0.10 0.15 0.17
Third-plus (non-immigrant) 0.83 0.19 0.74 0.27
Parents without high school 
diploma

0.10 0.12 0.06 0.10

Parents with college education 0.35 0.18 0.41 0.23
Student usually speaks 
language other than English 
at home

0.09 0.15    

Foreign-born: student’s 
neighborhood

0.07 0.11

Age five or older not speaking 
English well: student’s 
neighborhood

0.03 0.06

Linguistically isolated: 
student’s neighborhood

0.03 0.06

Source:	Add Health (Bearman et al. 1997) and Education Longitudinal Study (Ingels et al. 
2004).
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Table A.2 Student Background Characteristics, by Generation

Add Health ELS

Variables

Children of 
Immigrants 
(N = 2,445)

Children of 
Native-Born 
(N = 9,128)

Children of 
Immigrants 
(N = 3,281)

Children of 
Native-Born 
(N = 9,457)

Race  
White 0.23 0.74 0.21 0.73
Black 0.06 0.18 0.08 0.15
Asian 0.22 0.01 0.16 0.01

Filipino 0.07 0.00 0.04 0.00
Chinese 0.04 0.00 0.04 0.00
Asian Indian (South 
Indian)

0.01 0.00 0.03 0.00

Japanese 0.01 0.00 0.01 0.00
Korean 0.02 0.00 0.03 0.00
Vietnamese 0.03 0.00  
Southeast Asian   0.05 0.00
Other Asian 0.05 0.00   

Latino/a 0.45 0.05 0.49 0.06
Mexican 0.23 0.03 0.33 0.05
Cuban 0.04 0.00 0.02 0.00
Central/South American 0.07 0.00 0.08 0.00
Puerto Rican 0.04 0.01 0.05 0.01
Other Latino 0.03 0.00

Gender  
Female 0.48 0.49 0.50 0.50

Language  
Non-native-English speaker 0.44 0.00 0.56 0.02

Parent education  
Less than high school 0.27 0.08 0.18 0.03
High school 0.26 0.38 0.18 0.20
Some college 0.16 0.20 0.29 0.38
College graduate or more 0.30 0.33 0.35 0.39

Academic indicators  
AH-PVT 97.11 103.15

(14.09) (13.73)
Reading test score   27.20 30.68

  (9.16) (9.99)
Math test score   35.35 38.50

      (11.31) (12.24)

Source:	Add Health (Bearman et al. 1997) and Education Longitudinal Study (Ingels et al. 2004).
Note:	Proportions and means; standard deviations in parentheses.
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ent study, national board certification offered a tangible measure of teachers’ 
pedagogical and curricular expertise, which was likely to have a positive im-
pact on their students’ future political engagement. 

Specifically, we approached nationally board- certified high school social 
science teachers in five high- Latino, high- immigrant communities in San Di-
ego, Chicago, New York, Texas, and Florida. We contacted teachers working 
with children of immigrants in high- Latino schools in each of the regions. In 
all, we interviewed thirteen nationally board- certified high school social sci-
ence teachers in one-  to two- hour- long, semistructured interviews. Table A.3 
shows the characteristics of the nine teachers whose data contributed to this 
book. An unintended consequence of their selection was an opportunity to 
explore honors social science courses, because our teachers taught these 
courses, as shown in the table. More importantly, however, our sample teach-
ers all taught Latino children of immigrants, many of whom were also eco-
nomically disadvantaged. Throughout their interviews, participating teachers 
reflected on the intersection of language, ethnicity, and social class in their 
classrooms and offered a rich view of the academic lives of the children of 
immigrants.

The interview protocols addressed, but were not limited to, issues of cur-
riculum, pedagogical practices, in- class and out- of- class activities, service 
learning opportunities, teacher- student relationships, and immigrant youth 
political participation. During the interviews, participants were asked to ex-
pand on the social and academic processes in the high school social science 
context that they thought might contribute to encouraging students to vote 
when they became eligible.

Before interviewing the teachers, we asked them to identify former stu-

Table A.3 Nationally Board-Certified Teacher Participants 

Pseudonym
Region of  
Residence

Social Science  
Courses Taught Ethnicity

Mr. Gordon Chicago U.S. and world history, Latin 
American studies

White

Ms. Foster New York Government White
Ms. Jewel Chicago Government, civics, law White
Mr. Jones Florida U.S. history White
Ms. McDougal Chicago U.S history, world studies White
Ms. Martínez Texas World history, European history Latina
Mr. Rocca Florida European history White
Mr. Schroeder San Diego World history White
Mr. Tomasi San Diego World history White

Source:	New Citizens in a New Century (Callahan 2008).
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dents who were Latino children of immigrants and would have been eligible 
to vote in the 2008 election for participation in the study. The teachers then 
contacted their former students on our behalf to gain permission for us to 
make contact and request an interview. The young adult sample was limited 
to Latinos because our previous research indicated that social science course- 
taking has an effect on voting for Latino immigrants but not for Asian im-
migrants (Callahan et al. 2008). For this study, Rebecca Callahan and her 
graduate assistant, C. Allen Lynn, interviewed a total of seventeen former 
students between the ages of eighteen and twenty- four during one-  to two- 
hour- long, semistructured interviews. Table A.4 lists the Latino/a immigrant 
young adults whose voices are heard in this book.

In our interviews with the former Latino immigrant students, now young 
adults, we explored their perceptions of their high school social science expe-
riences. In addition, Rebecca Callahan asked the participants to expand on 
the development of their civic and political identities in young adulthood. 
Focused on civic and political coming of age, interviews with the young adult 
participants explored a range of experiences that may have shaped their civic 
and political integration in young adulthood.

Table A.4 Latino/a Immigrant Young Adult Participants

Pseudonym Gender Age Generation
State of 

Residence Ethnicity

Amanda F 21 Second Texas Mexican
Anthony M 24 First Texas Mexican
Fatima F 20 Second California Mexican
Fernando M 21 Second Texas Argentinean-Guatemalan
Genaro M 24 Second New York Cuban-Dominican
Isabel F 20 Second California Mexican
Juan M 20 First Florida Colombian
Ramiro M 20 Second Florida Cuban
Rosita F 20 Second Florida Mexican
Sam M 21 First Texas Mexican

Source:	New Citizens in a New Century (Callahan 2008).
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